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Abstract

This study was conducted to identify the role of social factors in promoting Dalit
Education. Education is seen as a major vector in society. Dalits are socially,
educationally and economically backward. They are culturally and socially
categorized as the untouchable caste in society. Legally, it is not allowed to do
discrimination in spear of social activities on the basis of caste and ethnicity even
though it is still in practice. The study was conducted among the 227 Dalit students,
18 guardians and 25 key informants in Nawalparasi district. Purposive sampling
technique was used to select the respondents from the Dalit communities. Self-
reported structured questionnaire was formed in 5 point Likert's scale to collect the
perceptual data. The social impact like as: - No proper care of guardians for their
education, no separate room for education and no encouraging discussion with family
member, similarly, lack of awareness about the importance of education, the
unavoidable fee/accommodation, lack of help from villagers; need to help in the
traditional occupation of parents, are also equally responsible to affect the education
of Dalit students.
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1. Introduction

Empowerment means to give somebody power or authority is a power or quality that
exists, and is capable of being developed. Empowering Dalit communities through
education means to give dalit person a greater sense of confidence or self-esteem by
the help of education. The Dalit communities can be empowered through education.
Thus, empowerment is a skill that may develop capability, aptitude-inherent ability on
the capability of being perfect.

Education can be used as a tool to empower the individual. Through child centered
learning, students are able to see their own role in transformation. Changes in society
come from the collective transformation of the individuals within that society. It is an
independent institution now. Therefore, education can be considered as the instrument
that can bring the social change and economic transformation in the country. It leads
the country in the path of development. Similarly, it plays the decisive role in the
overall process of development like social advancement and economic betterment.
This article aims to explore the impact of social factors in promoting education to
dalit school children.
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2. Methodology

This study is based on qualitative and descriptive design. Therefore, primary and
secondary data were collected from various sources. For the help of population and
sampling the researcher chose Nawalparasi district, the western region of Nepal.
Among the respondents, 227 school students from dalit communities were sampled
for questionnaire survey, 35 guardians from dalit communities, and 25 “key
informants” for in-depth interview. The data were collected from 14 community
schools covering 8 Village Development Committees and only one municipality of
Nawalparasi district. The study only focuses on how and in what ways Dalit
communities can be empowered through current schooling system of Nepal. For
reliability and validity, tools were developed in consultation with the resource persons
and the tools were pre-tested.

3. Results

As rational animal, human beings are social animal who cannot live in isolation. They
are conscious with social assimilation and participation. The current study had put
inquiries on different social factors that are intervening to provide quality education
for school children from dalit communities. The following tables show the reporting
of respondents on intervening factors for promoting education to school children from
dalit communities.

3.1 Problem to Manage the Study Time

The following table shows results on problem on time management of students.
Respondents were asked if they had problem at home to manage study time because
of engagement in household works to support their parents. The data show that 56.8%
had never felt such problem, followed by 11.5% reported that hardly ever they faced
problem of time management. Similarly, 19.4% said that they sometimes faced time
management problem followed by 2.2% said quite often and 10.1% said very often.
Table 1: Problem to manage Study Time

Grade |[Cannot manage study time Total

Never |Hardly ever [Sometimes |Quite Often |[Very Often |[Number [%
Four 2 0 0 0 0 2 0.9
Five |6 1 0 0 0 7 3.0
Six 6 9 8 1 0 24 10.6
Seven [22 7 7 0 3 39 17.2
Fight H8 6 13 3 11 81 35.7
Nine @44 3 14 1 8 70 30.8
Ten |1 0 2 0 1 4 1.8
Total |129 26 44 5 23 227 100
% 56.8 11.5 19.4 2.2 10.1 100
Chi-Square Tests

\Value Df IAsymp. Sig. (2-sided)

Pearson Chi-Square 42.599° 24 .011
Power (1-B err prob) = 0.9609662 (96.09%)

As the age grows, they have to share the family work so grade wise it is found that
class 7-10 students had very often felt the problem of time management for their
education. There is a highly significant association (p =.011) found on perception of
different grade students on the problem of time management for school education.
The result of test of power of hypothesis shows that there is a 96.09% chance of
correctly rejecting the null hypothesis with 227 participants.
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3.2 Prepare Food for the Family

In a rural community, we can observe that guardians are busy at outer work from
morning to evening so schoolchildren have to prepare food for all family members.
Most of the students of rural areas used to prepare food before coming into school and
they have to prepare in the evening also after returning from school. Such activity also
disturbs the study of school children. Regarding this problem, the researcher asked
respondents about their responsibilities to prepare the food in the house. The data
show that 41.9% said that they had never prepared food for the family, whereas 7.8%
had very often prepared the food for the family. Thirty-five point seven percentages
said that sometimes they had to prepare food followed by 4% said quite often and
10.6% said hardly, ever they prepared food.

Table 2: Have to prepare Food

Grade [Have to prepare food Total
Never |Hardly ever [Sometimes Quite Often [Very Often [Number %

Four |1 0 1 0 0 2 0.9
Five 3 2 2 0 0 7 3.0
Six 5 3 15 1 0 24 10.6
Seven |17 2 15 2 3 39 17.2
Eight 41 10 22 2 6 81 35.7
Nine 27 7 23 4 9 70 30.8
Ten |1 0 3 0 0 4 1.8
Total [95 24 81 9 18 227 100
% 41.9 10.6 35.7 4.0 7.8 100
Chi-Square Tests

\Value Df Asymp. Sig. (2-sided)
Pearson Chi-Square 24.183° 24 451
Power (1-P err prob) = 0.9901558 (99.01%)

It is interesting that even grade 4 students also reported that sometimes they used to
involve in preparation of food. There is no significant association (p =. 451) found on
perception of different grade students in preparing food for family members. The
result of test of power of hypothesis shows that there is a 99.01% chance of correctly
accepting the null hypothesis with 227 participants.

3.3 Electricity Problem

Electricity problem is not an individual problem; this is the national problem. In rural
settings, people use the candle, firewood, lamp, or tuki for their study or other
household level activities. Because of the problem of electricity, people usually go to
bed very early. For rural children, at daytime they have to divide their time for school
and household work so by compulsion, they have to manage their evening time for
study, but because of the electricity problem, they cannot make their regular routine
of study in every evening or night. The results from the following table explore the
opinions of the respondents regarding electricity problem.

Table 3: Face Electricity Problem
Grade [Face electricity problem Total
INever Hardly ever  [Sometimes [Quite Often  [Very Often Number %
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Four 2 0 0 0 0 2 0.9
Five 6 0 0 0 1 7 3.0
Six 5 9 3 6 1 24 10.6
Seven |14 4 13 4 4 39 17.2
Eight 32 6 18 12 13 81 35.7
INine 26 9 17 8 10 70 30.8
Ten 0 0 2 0 2 4 1.8
Total 85 28 53 30 31 227 100
% 37.4 12.3 23.3 13.2 13.8 100
Chi-Square Tests

Value Df IAsymp. Sig. (2-sided)
Pearson Chi-Square 43.007% 24 .010
Power (1-B err prob) = 0.9605817 (96.05%)

Students from Dalit communities of Nawalparasi district are also familiar with this
electricity problem. Therefore, the researcher tried to identify the effect of electricity
problem in the study of Dalit students. The table below shows that 13.8% reported
that very often they had faced the problem of managing study due to unavailability of
electricity in their house whereas 37.4% said that they had never felt electricity
problem. As a reason of heavy load shedding in Nepalese context around 51% had
access to electricity and remaining students said that they used candles to study
regularly so they did not expect the electricity for their study in my study areas.

More in details, the data show that 12.3% had said whether they hardly ever felt the
problem of electricity followed by 23.3% said sometimes and 13.2% said quite often.
From the grade wise, from 5-10 students very often felt the problem. There is a
significant association (p =. 010) found on perception of different grade students on
problem to manage study because of the lack of electricity. The result of test of power
of hypothesis shows that there is a 96.05% chance of correctly rejecting the null
hypothesis with 227 participants.

3.4. Problem to Manage Separate Study Rooms

Joint family has problem to manage the separate room for individual. The researcher
asked Dalit students whether they could have problem to manage their study if they
have no separate room for study. In such cases, how Dalit students were managing
their time for study. The following table shows results opined by respondents on
management of separate study room.

Table 4: No Separate Room

Grade [No separate room Total
INever [Hardly ever |[Sometimes  |Quite Often [Very Often Number %

Four |1 0 0 0 1 2 0.9
Five ¢4 0 0 0 3 7 3.0
Six 10 2 7 1 4 24 10.6
Seven |21 2 5 3 8 39 17.2
FEight 29 11 22 7 12 81 35.7
Nine 23 7 15 5 20 70 30.8
Ten 1 0 2 0 1 4 1.8
Total |89 22 51 16 49 227 100
% 39.2 9.7 22.5 7.0 21.6 100
Chi-Square Tests

Value Df Asymp. Sig. (2-sided)
IPearson Chi-Square 21.021* 24 .638
Power (1-B err prob) = 0.9937611 (99.37%)

Data show that 39.2% said that they had never felt problem to manage their study due
to lack of separate rooms for study, whereas 21.6% said that they had very often felt
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the problem to manage study because of the lack of separate rooms for their study.
Similarly, 9.7% said that hardly ever followed by 22.5% said sometimes and 7% said
quite often Dalit students felt problem in managing their study because of lack of
separate room.

Grade wise, from grade 4-10 students reported that they had very often felt problem to
manage study because they had no separate room for study. From the analysis of this
data, it can be understood that the student wants to study in a peaceful environment.
Environment has a positive effect on the learning of students. The researcher also
identified the association between the level of education and their perception of the
study. There is no significant association (p =.638) found on perception of different
grade students on problem to manage their study because of the lack of separate
rooms for study. The result of test of power of hypothesis shows that there is a
99.37% chance of correctly accepting the HO with 227 participants.

3.5 They never had Problem in Fieldwork

Poor children have to go for fieldwork to support their parents. Mostly, children were
asked to care the livestock, collect the firewood, grass for domestic animals, collect
water from the pond, etc. Such involvement disturbs the study of children. Therefore,
the researcher asked Dalit students about their involvement in fieldwork and its effect
on their education. The response in table 41 shows that 41.9% said that they never had
problem to manage their study because of the involvement in fieldwork, whereas
4.8% said that very often they had such problem. On individual rating scale, 5.7%
said hardly ever they had problem followed by 41% had faced sometimes such
problem and 6.6% had said quite often they had problem of time management for
study because of involving in fieldwork.

Table 5: Go to field

Grade |Go to field Total
Never Hardly ever |Sometimes  |Quite Often [Very Often Number (%

Four |1 0 1 0 0 2 0.9
Five |5 0 2 0 0 7 3.0
Six S 2 16 1 0 24 10.6
Seven 20 3 13 1 2 39 17.2
Fight 39 4 27 5 6 81 35.7
Nine 25 4 31 8 2 70 30.8
Ten 0 0 3 0 1 4 1.8
Total 95 13 93 15 11 227 100
% 41.9 5.7 41.0 6.6. 4.8 100
Chi-Square Tests

Value Df IAsymp. Sig. (2-sided)
IPearson Chi-Square 27.658* 24 .275
IPower (1-B err prob) = 0.9855468 (98.55%)

Based on the grade of the student, from 4-10 students said that sometimes they felt the
problem of managing their study because of the involvement in fieldwork. There is no
significant association (p =.275) found on perception of different grade students on
problem to manage their study because of the involvement in fieldwork. The result of
test of power of hypothesis shows that there is a 98.55% chance of correctly accepting
the HO with 227 participants.

3.6 Involvement in Wage-based Work
Poverty makes the people mobile from one place to another place in search of job.
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Poor students have to earn some amount for their study. Mostly we find that in
summer or winter vacation, students used to work in garment factories, brick
factories, hotel, or other daily wage labour to manage the tuition fees and stationery.

We can observe the mobility of Dalit students to manage their daily expenditure. The
data show that 63% had reported that they had never faced problem of time
management for study because of the involvement in wage-based work, whereas 4.4%
said that they felt very often problem of time management for their study. The
researcher found the different perceptions among the dalit communities in the same
work and status too. Same cultural students felt their phenomena differently.
Somebody said that at the time of school vacation, they went for wage-based work
and again joined the school regularly so they did not feel any stress, but some students
shared that they felt stress because they had no free time to take a rest, which
disturbed their study.

Table 6: Wage-based Work

Grade [Wage-based work Total
Never  [Hardly ever Sometimes  |Quite Often [Very Often [Number %

Four 2 0 0 0 0 2 0.9
Five |6 1 0 0 0 7 3.0
Six 10 4 3 7 0 24 10.6
Seven 25 3 4 4 3 39 17.2
FEight |55 4 12 6 4 81 35.7
Nine 143 3 17 4 3 70 30.8
Ten 2 0 2 0 0 4 1.8
Total  [143 15 38 21 10 227 100
% 63.0 6.6 16.7 9.3 4.4 100
Chi-Square Tests

Value Df IAsymp. Sig. (2-sided)
IPearson Chi-Square 32.238a 24 121
IPower (1-B err prob) = 0.9785251(97.85%)

Similarly, 6.6% hardly ever felt problem followed by 16.7% felt sometimes and 9.3%
felt quite often problem to manage time for study. Based on the grades from 6-10
students said that sometimes they felt the problem of managing their study because of
the involvement in wage-based work. There is no significant association (p =.121)
found on perception of different grade students on problem to manage their study
because of the involvement in wage-based work. The result of test of power of
hypothesis shows that there is a 97.85% chance of correctly accepting the HO with
227 participants.

3.7 The Parents Pay Less Attention

Parents are the first teacher of children. They should be more aware about the
importance of education, empowering their children, family and community. Because
of the lack of parents’ education, they do not pay attention to their children's
education. On the other hand, it is the common experiences of general people in
Nepalese context that there is no adequate job opportunity within the country. Daily
2-3 thousand youth go aboard for job. There is no any rule of minimum requirement
of education to work as labour foreign lands. Therefore, parents take it as an
experience-based learning of their life and they do not try to transfer the same
learning to their children. Such types of learning make the problem in promoting the



Nepal Journal of Multidisciplinary Research (NJMR) ISSN: 2645-8470
Vol 1, No. 1 September 2018

education in disadvantaged communities. If the parents will not give more attention to
their children’s education, then children will be discouraged to continue their study.

Table 7: Parents Pay less Attention

Grade |Parent pay less attention Total

Never  |Hardly ever Sometimes Quite Often Very Often Number %
Four 2 0 0 0 0 2 0.9
Five 5 1 1 0 0 7 3.0
Six 5 5 14 0 0 24 10.6
Seven |17 2 10 1 9 39 17.2
Eight 52 7 13 4 5 31 35.7
INine 32 9 15 4 10 70 30.8
Ten 0 0 3 0 1 4 1.8
Total 113 24 56 9 25 227 100
% 49.8 10.6 24.7 4.0 11.0 100
Chi-Square Tests

\Value Df IAsymp. Sig. (2-sided)

Pearson Chi-Square 49.439¢ 24 .002
Power (1-f err prob) = 0.9850640 (98.50%)

Regarding this problem among Dalit students, the researcher discovered that 49.8%
never felt laziness for study because of the less attention of their parents, whereas
11% said very often. Grade wise, from 5-10 grade students felt sometimes
discouraged in the study because of less attention of their parents.

There is a significant association (p =.002) found on perception of different grade
students on the feeling of discouraging in the study because of less attention of
parents in their education. The result of test of power of hypothesis shows that there is
a 98.50% chance of correctly rejecting the null hypothesis with 227 participants.

Besides the structured survey, the researcher had also conducted key informant
interview to explore the hidden factors affecting the education of dalit students. The
respondents reported the following affecting factors:

Table 8: Affecting Factors

Affecting factors No. Respondent | %
Economy 18 72
lack of inspired/educated person 6 24
lack of awareness 11 44
Unfavourable home environment/ cause 12 48
School distance 2 8
Unfavourable school environment 5 20
Uneducated family or discouraging family for study/lack of | 2 8
helping family member to complete homework

Unaffordable fee/accommodation, lack of help from villagers, need | 10 40
to help in traditional occupation of parents

Total informant = 25: affecting factors for Dalit education

Key informants reported that the economic status of Dalit community was the main
factor affecting their education followed by 48% reported unfavourable home
environment like no proper care of guardians for their education, no separate room for
education and no encouraging discussion with family members. Similarly, 44%
reported that lack of awareness about the importance of education followed by 40%
said because of the unavoidable fee/accommodation, lack of help from villagers, need
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to help in the traditional occupation of parents also equally responsible to affect the
education of Dalit students.

4. Conclusion

A lack of idle person in a Dalit community who has done better by getting higher
education, distance of school, unfavourable school environment and uneducated
family or non-encouraging family for study/lack of helping a family member to
complete homework were also reported as the major causative factors in promoting
the education of Dalit students. Education can only be regarded as a cooperative force
in bringing about social changes decided by the forces possessing more pervasive
power in society.
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